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1. WHAT IS IT – The Big Red Bus is a set of easy to use materials designed to identify a group of adults within a school who have special significance to a child in difficulty and who are willing to work together over a short period to offer some additional support to that child

2. HOW DOES IT WORK – The materials are divided into two stages . The first is an interactive assessment in which the child is asked to identify a group of adults within the school who are in some way significant to them. These are the adults who will be ‘going on the Big Red Bus’ and who will form a team on behalf of the child. The second stage involves holding a meeting with these adults which uses a needs focussed and group led framework  to identify possible roles and tasks which the group members are willing to volunteer for

3. HOW IS IT DIFFERENT –  The basic principle running through the materials is that it is primarily people who make the difference and not the strategy employed . To this end the Big red Bus incorporates a number of unique features including:-

· The child identifies who he or she wants to be in their ‘team’ . The process often identifies unsuspected individuals and most adults find it highly motivating to be told that they have been chosen by the child .

· The team work together to share thoughts about what the child is telling us about their needs

· The specific tasks and roles are chosen by team members and not imposed from outside.

· Each role and task is subjected to the ‘Five minute a Day’ rule

THE BIG RED BUS
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INSTRUCTIONS

The ‘BIG RED BUS’ consists of a set of materials designed to help set-up a supportive team of adults around a pupil in difficulty. They are designed for use with pupils across the age range but are probably most appropriate for those in Key Stages 2 and 3

It came out of the simple realisation I came to a few years ago that whilst it is people who make the difference and not the strategy there are a range of barriers which prevent people from getting involved with others in difficulty. Also for any particular concern there is never one single answer so one is far better using people own ideas to develop a way forward.

STAGE 1 – IDENTIFYING THE TEAM 

After meeting with the target child and explaining that you are wanting to try and help them to become more successful , happier at school etc the first thing to do is to ask them to list as many of the adults they can think of who they come into contact with each week at school . As they identify each individual, their names and what they do are written on blank ‘egg man’ cards e.g. ‘Mrs Andrews, Dinner Lady’ (see APPENDIX 1).

The child may wish to add some features to the card by colouring in hair etc so that the card better represents the person they are thinking of . At this stage the important thing is for them to list as many people as they can remember including people such as the caretaker , school secretary etc.

Once you have established the list you then move on and ask them to imagine that they are going to go on a special trip to a Theme Park / Fun Fair . In order to help with this the child is shown a picture of the layout of a theme park and  also a large laminated Red Bus (see APPENDIX 2) with six windows and a driver’s seat. After you are confident that they have understood the idea you then ask a number of questions (see APPENDIX 3) printed on small cards. 

N.B. these are just some suggestions for questions . You can use your own but they need to try and balance a range of possible scenarios

· On your journey to the park you begin to feel sick – Who would you like to sit with you?

· You have a go on the dodgems. The man says you are a brilliant driver – Who do you want to tell?

· You get so excited on the amusements that you do not notice the others going off – Who would you like to find you ?

· You have had a great day but are now tired – Who do you want to sit next to you on the way home?

· You take something from a shop without paying. You know it’s wrong – Who would you dare to tell the truth to

· You win a prize on a stall – Who would you like to share it with?

· You want to go on the row boats. You need someone to row hard with you – Who would you ask

· You go on one of the rides and then discover you have lost all of your money. You feel terrible – Who do you want to talk to 

After asking each question the child is asked to choose one of the adults from their list and place their card along with the question card on one of the windows of the bus. As you go through the questions the child is allowed to either choose someone who is already on the bus or someone new from the long list. In my experience children take this task very seriously and on average they identify about 5 / 6 people. It also fascinating to note that they usually identify someone who nobody would have predicted e.g. they might choose someone who supported them in reception even though they are now in Year 6 or they might choose the school secretary who is the only one who says hello to them each morning. The important thing is that it is their choice.

N.B. If it is a primary school the pupil’s class teacher is always placed on the bus in the driver’s seat in case for whatever reason they are not chosen - they are only one whose place on the ‘trip’ is non-negotiable.

Often children will ask if they can choose people from their family but I tend to stick to those who are part of the school community

STAGE 2 – RECRUITING THE TEAM

After the child has identified who they want to be on their ‘Bus’ each person is invited to attend a meeting . It is explained to them that they do not have to attend but that the child has identified them as someone who they feel could be helpful to them. The specifics of how they were identified are also explained. It is important at this stage to be very sensitive to individual anxiety and no pressure should be put on people to attend. If they do not want to attend just say that’s fine but encourage them to continue to notice the youngster and be supportive to them in their own way.

STAGE 3 THE MEETING - IDENTIFYING ROLES

This meeting usually takes about 45 minutes although this can be extended with the permission of the group. It is led by an outside facilitator who explains that the meeting will try and identify ways in which as a group we can work together to support the child over a fixed period usually about 6 weeks . After checking if there are any questions there is then a fairly open discussion for about 10 minutes in which people are asked for any ideas, comments or observations they have about the child. The facilitator pulls this information together by introducing the idea that child is probably trying to tell us something by their behaviour and that it would be helpful to put the information in the form of a series of needs.  Examples of identified needs in meetings I have held include-

· A need to be noticed 

· A need to be first

· A need to be different 

· A need to be better understood by other children

· A need for reassurance 

· A need to feel safe

· A need to know it’s ‘not personal’

· A need to know people care about him

After a list of possible needs has been generated the group is asked to think of some possible roles which the team could play in order to try and meet these needs. At this point it is important to encourage the team to be as creative as they wish and record the actual thoughts of the group. One of my favourite roles which came up in one of the meetings was ‘escapologist’ which was in response to ‘a need to escape’ (this was a youngster who was going through a terrible time at home and just needed some periods when he could forget about all his problems).

Some of the other roles which have been proposed  include:-

· An explainer

· An interpreter

· A play partner

· A rewarder

· A fan

· A touchstone

· A limit setter

· A strategist

(N.B these were all generated within the group without any prompting and were in direct response to the initial question ‘ What is the child telling us and what roles could we play to meet their needs’)

The final part of the meeting is to ask the group members to volunteer for a role. At this stage I will often make the suggestion that what we are looking for is the equivalent of ‘5 minutes a day’ This makes any commitment seem manageable and it also allows for flexibility since someone could save up the 5 minutes and offer 25 minutes a week. Either way it fits with the principle that even a small amount of additional input can make a huge difference. The 5 minutes a day idea is similar to what many charities do when they ask people to make a difference by giving the equivalent of 50p a day – very few people feel that they cannot afford that.

It is important that each individual is able to choose or not  choose a role which is meaningful to them even though you might think someone is perfect for a particular role. 

A good example of this was in the case of the ‘escapologist’ role . A member of staff volunteered for this and decided that she was going to undertake the role by ‘reading favourite stories with the child once a week’ This was clearly her idea and as such had all the advantages of being owned by her and therefore likely to be carried out 

Once people have identified a role they are then asked to write their name, the role, and how they will undertake it on a card which is then shared. A coordinator is also identified whose job it is to monitor progress and keep people informed of any relevant information

Examples of Roles and the actions have included:

· Touchstone - Greet first thing and allow James to return at other times during the day

· Praiser – See Sarah twice weekly with work she is proud of 

· Job Giver – Give David jobs at lunchtime to help diffuse situations

· Listener – Meet Andrew and listen to his views 

· Interpreter – Meet Craig weekly to help him better understand the behaviours of the other children towards him

(N.B. Even if the E.P. feels that the choices of action are not the ones that they would recommend the suggestions are accepted provided they are not detrimental to the child)

The planning sheet is then completed (see APPENDIX 4 for case example)

The group then agrees to have a go at their roles and to meet weekly over a six-week period to see how things are going.  

FINALLY 

Whilst I have not carried out any formal evaluation of this process the informal feedback has been positive with regular reported improvements in the child’s situation within the school. 

What it seems to achieve is a ‘spreading of the load’ in an acceptable way amongst a group a people who are identified as being important to the child. It also gives people permission to get involved in ways which are meaningful to them. 

This approach is particularly helpful to the class teacher who often feels over-burdened by and responsible for the range and complexity of needs which a youngster displays. By knowing that other people are trying to support the child it can enable the class teacher to relax more and concentrate on some of the basics within the classroom. Also as with Circle of Friends it can have the effect of changing the predominant perceptions about the pupil and increasing the amount of good will towards them.

In my view the link between needs and roles seems to have certain ‘gut validity’ and the use of the roles as a concept allows for individual creativity in how to undertake them. 

This approach is different from one in which the E.P. and other support staff provide long lists of detailed advice. Although such advice could be very appropriate it can sometimes have the opposite effect from what was intended since it can make hard pressed staff feel even more burdened and disempowered.

Chris Johnson

APPENDIX 1

Characters for the bus
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APPENDIX 3 - Question Cards 

	On your journey to the park you begin to feel sick

Who would you like to be with you? 


	You go on one of the rides and discover you have lost all of you money. You begin to cry. 

Who do you want to talk to? 
	You have a go on the dodgems. The man say’s you are a brilliant driver.

Who would you like to tell?
	When you get to the park you are worried about getting lost.

Who do you want to look after you? 


	You get so excited on the amusements that you do not notice the others going off.

Who would you like to find you?


	You win a prize on a stall

Who would you like to give it to?  


	You want to go on the peddle boats. You need somebody who will peddle as hard as you.

Who would you ask?  
	You take something from a hop without paying. You know it’s wrong.

Who do you dare tell the truth to?
	You have been very well behaved all day

Who do you want to give you a sticker?  


	You have a great day but now you are tired. 

Who do you want to sit next to you on the way home?


APPENDIX 4 (Case Example)

JAMES’S BIG RED BUS TEAM

The Team is : Mrs Brown , Mrs Smith , Mr Owen , Mrs Howey

1. What thoughts have we had about what James is telling us by his behaviour

 A need for attention, A need to be first , A need to be different/noticed , A need to know that you are still there, A need to be better understood by the other children, A need for physical contact , A need to escape

2. What roles do we need to play to help and support James

An explainer , An interpreter , An escapologist , An educator , A play partner . a Touchstone , A rewarder, A fan

3 Team Grid


 

THE


BIG RED BUS


(Supporting Inclusion by building teams around children) 





NAME: Mrs Brown


ROLE: Coordinator


HOW: Check daily with each member of the team








JAMES





NAME: Mrs Howey


ROLE: Touchstone


HOW: Greet James first thing in morning and  touch base  with him at other times


HOW OFTEN: Daily





NAME: Mr Owen


ROLE: Play Partner


Spend time playing football with James


HOW OFTEN: Weekly





NAME: Mrs Brown


ROLE: Escapologist


HOW: Read special stories to James


HOW Often: 2/3 times a week





NAME: Mrs Smith


ROLE: Interpreter


HOW: Explain the behaviours of the other children to James


HOW OFTEN: when needed











